Style Note:  Nancy Foss

Classroom Management and Cognitive Styles

Years ago, when I shared a classroom with the elementary school music teacher, I noticed that she and I had the same kind of disciplinary problems with certain students.  She and I decided that it was probably because we both broke the classroom routine mold of students sitting at desks and working quietly. Both of us wanted students to make sound, but also to accept the teacher’s right to control and focus that sound.  After attending a series of learning style workshops, she and I decided to use our understanding of styles to help us understand and deal with this problem. 

Our working hypothesis was that the students had learned how to control their behavior in a Concrete Sequential context, the elementary classroom. Although their style may have made it harder to learn in such a way, generally all students had learned how to control their behavior when sitting at a desk and working quietly on a worksheet. We discovered that if we used Concrete Sequential techniques to deal with management challenges, we could draw on our students’ prior knowledge of how to behave well. Then we could transfer that model behavior to a sound-oriented task. 

These high C.S. activities can be held ready if needed to calm children down:

· Worksheets and coloring sheets with colors indicated in the TL.  Ideally these will match the theme, but any paper and pencil quiet activity in the target language will do if you arrive in a classroom at the end of a birthday party.  Try to have these tools ready to use any time they are needed.

· Elementary school students are accustomed to being told what to do and how to do it, and since this is a high CS style of teaching it can also help you gain “control”. You can use this structure by using TPR to guide students in creating a paper craft, drawing a picture of a monster, or performing a series of actions.   

· We borrowed a game from a Suzuki class (music group instruction). I called it “My turn, your turn”.  First the teacher makes a sound, then the class or individuals are called on try to repeat the sound exactly. Sounds can be hand claps or foot stomps in rhythmic patterns, but the technique can also call for students to listen to and reproduce special sounds of the target language. I especially like to use animal names and sounds. This could become a partner activity, but here it is suggested as a whole class activity with the purpose of calming students down and getting them to listen more carefully.

· Songs and chants are also a good way to pull a class together, as demonstrated in the videos and described in Languages and Children. 

There are other style-derived tactics that can be useful:

· Sometimes you need to interfere in student social moments when a group arrives in class giggling and laughing in English. They need a transition to the target language that will appeal to the Abstract Random style. One high AR strategy that I found useful was the guided fantasy, done in the target language with students’ eyes closed.  I had a particularly chatty eighth grade French class that tended to arrive in French class highly excitable after lunch recess. On days that were particularly difficult, I borrowed from Suggestopedia methodology: 

I dimmed the lights and asked students (in the target language) to sit as comfortably as possible at their desks, with heads on the desk, eyes closed.)  With slow baroque music in the background (90 cycles per second) I took the students on a guided fantasy, usually traveling by fantasy air balloon. I cannot guarantee that they learned anything from that activity, but afterward they were calm and receptive to the lesson. The brain theories behind Suggestopedia suggest that by using this slow music in the background and by limiting visual interference through dim lights and closed eyes, the brain waves are encouraged to take on alpha wave rhythm, making the brain more receptive.

· Sometimes there may be a high CR student who is wiggling in the back of the room. You can usually grab the attention of these students if you introduce a game structure or a mystery structure into whatever you are teaching. It is amazing to see the students who usually squirm around in class suddenly come to attention and focus their energy on learning. For me this has usually happened with game formats. One caution, however, is that occasionally a high CR student can have a bolt of energy in response to an activity directed toward their style and may need you to help them control their behavior. They may almost never experience that kind of energy in the classroom, so they need you to train them in acceptable behavior.  Instead of punishing them, maybe you can coach them in the “rules of the game”. The fact that you are teaching new information in the target language can easily be made to feel like a simulation game, something these students usually enjoy. 

